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Background: The mental health of dental undergraduates can significantly influence their overall well-being. Educators can be 
pivotal in identifying various mental health concerns. The aim of this study was to assess knowledge, experience, self-efficacy, and 
attitude of dental educators regarding the mental health of their students.
Methods: A cross-sectional study involving a convenient sample was conducted on a group of faculty members from different dental 
schools in Riyadh Region. A validated self-administered online survey was carried out between June and August 2022.
Results: A total of 80 faculty members participated in the study. A high percentage of participants were knowledgeable about the 
effect of mental health on students’ academic performance and retention (72.5%). About 56.3% of educators did not receive previous 
preparation to deal with students’ mental health issues, and 50% faced cases of mental health issues among their students. Even though 
40% were not confident in their knowledge about mental health issues, the majority 85% agreed that getting a course on mental health 
issues and how to deal with them is crucial.
Conclusion: The findings of this study indicate that while dental educators generally understand the impact of mental health on 
students’ academic performance, they face notable gaps in preparedness and confidence. Key barriers include insufficient training, 
limited awareness of institutional resources, and difficulties in accessing mental health information. These results emphasize the need 
to equip educators with the necessary knowledge and resources to effectively support students’ mental well-being.
Keywords: students, dental, burnout, psychological, school mental health services

Introduction
Attaining a dental education is an intensive endeavor that exerts considerable academic and clinical demands on undergraduate 
dental students. As future oral health professionals, these students are expected to exhibit not only clinical competence but also 
strong emotional resilience and mental well-being to provide optimal patient care. However, the challenges and stressors faced by 
dental students during their undergraduate years may have a negative impact on their mental health.1,2

Several studies have indicated that mental health issues are prevalent among undergraduate dental students. Elevated levels 
of stress, anxiety, and depression are consistently reported in this population. In a cross-sectional study,3 it was discovered that 
dental students suffer from markedly elevated levels of depression and suicidal ideation. Additionally, an investigation2 found 
that around 70% of dental students in Saudi Arabia reported experiencing stress levels ranging from moderate to high.

Numerous stressors contribute to the mental health challenges experienced by undergraduate dental students. 
Academic demands, heavy workloads, and the pressure to perform well in exams and clinical assessments are common 
sources of stress.3 Moreover, the transition from preclinical to clinical training can be particularly demanding, as students 
are required to handle patient interactions and complex treatment procedures.4

The mental health of undergraduate dental students can significantly influence their academic performance and 
overall well-being. Research has revealed that elevated stress and anxiety can lead to decreased concentration, impaired 
learning, and reduced academic achievements.4 Moreover, untreated mental health issues may result in burnout, attrition, 
and lower retention rates among dental students.5
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Educators who engage directly with students in the classroom are in a pivotal position to identify and address 
a variety of mental health concerns at the university.6–8 Early intervention has been shown to positively impact both 
academic performance and mental well-being in university students.9,10 Despite recommendations that academic staff 
should support students with mental health problems, research indicates that educators may lack the necessary knowledge 
and awareness to effectively perceive and recognize mental health problems, leading to challenges in providing 
appropriate help and support.11 The existing research shows an inadequate understanding of the part educators play in 
supporting mental health among dental students.11 Therefore, the aim of the study was to evaluate educators’ knowledge, 
experience, self-efficacy, and attitude regarding mental health challenges among dental students.

Materials and Methods
Participants
A non-probability convenience sampling approach was used to recruit faculty members from all the seven dental colleges 
in Riyadh region, Saudi Arabia, that offer predoctoral dental programs. These institutions included King Saud University, 
King Saud bin Abdulaziz University, Princess Nourah bint Abdulrahman University, Prince Sattam bin Abdulaziz 
University, Riyadh Elm University, Vision Colleges, and Dar AlUloom University.

The survey was conducted as a self-administered online questionnaire, distributed through WhatsApp messaging. 
A designated contact person from each institution facilitated the distribution of the survey link to faculty members within 
their respective colleges. To improve response rates, two-week reminders were sent via WhatsApp messages. Data 
collection was conducted over a three-month period, from June to August 2022.

Data Collection
The participants filled out a questionnaire comprising 25 questions, using a Likert-style approach to rank their responses as one 
of the following options: Agree, neutral, or disagree. The survey was divided into two main sections. The first section 
comprised questions pertaining to personal and academic backgrounds, like gender, affiliated college, and years of academic 
experience. The second section consisted of questions related to mental health issues among students. Questions were adopted, 
upon permission, from a previous study.12 Some modifications of Andrews et al were made to fit better with the domains 
followed in the questionnaire presented. Statements were re-organized and divided into the following domains: educators’ 
knowledge, experience, self-efficacy, attitudes toward mental health issues, and mental health resources.

The questionnaire’s face validity was evaluated by two experienced professionals in dental public health for clarity, 
and relevance. Then, improvements to the adopted questionnaire were made based on professionals’ feedback and 
recommendations.

This study was conducted in full compliance with the ethical standards outlined in the Declaration of Helsinki. King 
Saud University Institutional Review Board granted approval for the study proposal (No. E-21-6537). Participants were 
informed about the purpose of the study and assured that their participation was entirely voluntary. An implied consent 
was given by completing the questionnaire. Collected data were encrypted and stored in a secure google drive account 
with no identifiable information.

Statistical Analysis
The sample size was calculated using a free online tool, determining that 74 participants were required. This estimation 
was based on a 94% population knowledge proportion from a previous study,12 with a 5% margin of error, a population 
size of 500, and a 95% confidence interval.

The survey was distributed via Google Forms, and the collected responses were securely retrieved, encrypted, and 
stored in Excel sheets on Google Drive. Subsequently, the data was analyzed using SPSS 26.0 statistical software (IBM 
Inc., Chicago, USA). Descriptive analysis was conducted initially and presented as frequencies and percentages for the 
categorical variables. The Spearman rank correlation was used to correlate all domains with gender and years of 
experience due to the ordinal nature of the responses. The significance level was set as p< 0.05.
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Results
Out of 80 study participants, 41 (51.2%) were males, while 39 (48.8%) were females. The majority of participants were 
from King Saud University (63.7%), and 50% had experience of 10 years or more, see Table 1.

Knowledge
All participants (100%) recognize that mental health could influence students’ ability to learn, see Table 2. High 
percentage of participants were knowledgeable about the effect of mental health on students’ academic performance 
and retention (72.5%, n=58). Knowledge was not correlated with gender and educators’ experience.

Experience
About 56.3% (n=45) of educators did not receive previous preparation to deal with students’ mental health issues, and 50% 
(n=40) faced cases of mental health issues among their students, as shown in Table 3. Encountering instances of mental health 

Table 1 Distribution of Sample Personal and Academic Background

N=80 Frequency Percentage (%)

Gender

Male 41 51.2

Female 39 48.8

University

King Saud University 51 63.7

Prince Sattam bin Abdulaziz 9 11.3

Princess Noura bint Abdulrahman 7 8.8

King Saud bin Abdulaziz University 2 2.5

Riyadh Elm University 7 8.8

Vision Colleges 1 1.2

Dar Al Uloom University 3 3.7

Years of experience

Less than 10 40 50.0

10 or more 40 50.0

Table 2 Educators’ Knowledge About Mental Health

Knowledge Responses Correlation

Agree 
n (%)

Neutral 
n (%)

Disagree 
n (%)

Gender  
rs

Experience  
rs

Mental health issues can affect the students’ ability to learn. 80 (100) 0 0 – –

Mental health issues are most prevalent in adolescent years. 42 (52.5) 31 (38.8) 7 (8.8) −0.02 0.14

Poor grades and dropout rates are associated with mental health issues 

among adolescents.

58 (72.5) 20(25.0) 2 (2.5) −0.05 −0.05

Notes: Questionnaires reused with permission from Andrews A, McCabe M, Wideman-Johnston T. Mental health issues in the schools: are educators prepared? J Ment 
Health Train Educ Pract. 2014;9(4):261–272.12 

Abbreviations: n, frequency; rs, spearman's correlation coefficient.
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problems were associated with years of experience, as faculty members with experience of 10 years or more, were more likely 
to deal with instances of mental health issues compared to less experienced ones (rs=−0.33, p=0.01).

Self-Efficacy
About 46.3% (n=37) of educators reported their ability to detect students with symptomatic mental health conditions, see 
Table 4. Furthermore, 46.3% would feel comfortable if they detected symptoms in a student, and 40% would be able to guide 
students to seek help from professionals. However, 40% do not feel adequately qualified to deal with any mental health issues 
among their students. Self-efficacy statements were not correlated with educators’ gender and years of experience. 

Attitude
Most participants (95%, n=76) agreed that educators should be aware of how to deal with mental health issues, as 
illustrated in Table 5. Over half of the faculty (57.5%, n=46), acknowledged that addressing mental health concerns is 
part of their job as educators. In addition, 87.5% (n=70) emphasized school’s role as an educational institution in 
supporting students with mental health issues. Educators’ attitude towards mental health issues was not correlated with 
gender and years of experience.

There was high dissent (46.3%, n=37) on the adequacy of resources to help students with mental health problems in school, 
as shown in Table 6. Also, 43.8% (n=35) find it challenging to get accurate and practical information on mental health issues. 

Table 3 Educators’ Experience with Mental Health Issues

Experience Responses Correlation

Agree 
n (%)

Neutral 
n (%)

Disagree 
n (%)

Gender  
rs

Experience  
rs

I have been prepared to deal with mental health issues among students 
through my practical experience while teaching.

15 (18.8) 20 (25.0) 45 (56.3) −0.13 −0.22

I have had to deal with (an) instance(s) of mental illness among my students. 40 (50.0) 16 (20.0) 24 (30.0) −0.17 −0.33*

Notes: *significant at p<0.05. Questionnaires reused with permission from Andrews A, McCabe M, Wideman-Johnston T. Mental health issues in the schools: are educators 
prepared? J Ment Health Train Educ Pract. 2014;9(4):261–272.12 

Abbreviations: n, frequency; rs, spearman's correlation coefficient.

Table 4 Educators’ Self-Efficacy Statements

Self-Efficacy Responses Correlation

Agree 
n (%)

Neutral 
n (%)

Disagree 
n (%)

Gender  
rs

Experience  
rs

I could identify signs and symptoms of a potential mental health issue such as 

depression, anxiety and/or schizophrenia in a student.

37 (46.3) 24 (30.0) 19 (23.8) 0.05 0.02

I feel adequately qualified to deal with any mental health issues I may be 

exposed to as an educator.

18 (22.5) 30(37.5) 32 (40.0) −0.03 −0.002

If I recognized possible symptoms indicative of a mental health issue in 

a student, I would feel comfortable addressing it.

37 (46.3) 24 (30.0) 19 (23.8) −0.02 −0.12

I am confident with my knowledge and education in terms of mental health 

issues among students.

19 (23.8) 29 (36.3) 32 (40.0) 0.02 −0.10

I would be able to guide a student with a mental health issue towards 
appropriate professional help specific to their matter.

32 (40.0) 24 (30.0) 24 (30.0) 0.06 −0.09

Notes: Questionnaires reused with permission from Andrews A, McCabe M, Wideman-Johnston T. Mental health issues in the schools: are educators prepared? J Ment 
Health Train Educ Pract. 2014;9(4):261–272.12 

Abbreviations: n, frequency; rs, spearman's correlation coefficient.

https://doi.org/10.2147/AMEP.S510087                                                                                                                                                                                                                                                                                                                                                                                                                                  Advances in Medical Education and Practice 2025:16 434

Alsultan et al                                                                                                                                                                        

Powered by TCPDF (www.tcpdf.org)Powered by TCPDF (www.tcpdf.org)



Table 5 Educators’ Attitude Towards Mental Health Issues

Attitude Responses Correlation

Agree 
n (%)

Neutral 
n (%)

Disagree 
n (%)

Gender  
rs

Experience  
rs

If some students recognize mental health issues in a student, it is my job to 
address that.

46 (57.5) 23 (28.7) 11 (13.8) −0.05 0.01

Educators should be aware of how to react/deal when faced with a mental 
health issue.

76 (95.0) 1 (1.3) 3 (3.8) −0.11 −0.001

As a dental faculty, my area of teaching is specific and does not include mental 
health awareness/knowledge.

31 (38.8) 17 (21.3) 32 (40.0) 0.07 −0.08

I feel supporting students with mental health issues is part of the school’s role 
as an educational institution.

70 (87.5) 8 (10.0) 2 (2.5) 0.14 0.005

Mental health issues are common, and I believe that I might face many 
different mental health difficulties among students over my years as an 

educator.

72 (90.0) 5 (6.3) 3 (3.8) 0.001 0.08

Notes: Questionnaires reused with permission from Andrews A, McCabe M, Wideman-Johnston T. Mental health issues in the schools: are educators prepared? J Ment 
Health Train Educ Pract. 2014;9(4):261–272.12 

Abbreviations: n, frequency; rs, spearman's correlation coefficient.

Table 6 Educators’ Attitude Towards Mental Health Resources

Resources Responses Correlation

Agree 
n (%)

Neutral 
n (%)

Disagree 
n (%)

Gender  
rs

Experience  
rs

I feel there are adequate resources within my school that help me in dealing 

with mental health issues.

13 (16.3) 30 (37.5) 37 (46.3) −0.17 0.04

I would know where to access mental health resources outside of my school if 

I needed to in order to assist a student with mental health difficulties

22 (27.5) 27(33.8) 31 (38.8) −0.03 −0.001

When faced with a student who deals with a mental health issue, I rely upon 

the assistance of school psychologists, counselors, and/or parents to help.

40 (50.0) 24 (30.0) 16 (20.0) −0.16 0.14

I find it difficult to access accurate and useful information on mental health 

issues.

35 (43.8) 33 (41.3) 12 (15.0) 0.03 0.12

I am familiar with the mental health services and support for students available 

through the university.

21 (26.3) 24 (30.0) 35 (43.8) −0.16 −0.25*

If I had a student with a mental health issue in my classroom, I would know 

which resources to access.

24 (30.0) 19 (23.8) 37 (46.3) −0.14 −0.13

My school has effective protocols and processes in place to help recognize 

and respond to students that may be dealing with a mental health issue.

14 (17.5) 33(41.3) 33(41.3) −0.27 −0.03

I am aware of the protocol in accessing support/making referrals. 19 (23.8) 14(17.5) 47 (58.8) −0.20 −0.06

Getting a course on mental health issues and how to deal with them is 

important.

68 (85.0) 9 (11.3) 3 (3.8) 0.002 0.14

Getting a course on mental health is difficult (ie, due to locality, times available 

etc.).

25 (31.3) 23 (28.7) 32 (40.0) −0.003 0.11

Notes: *significant at p<0.05. Questionnaires reused with permission from Andrews A, McCabe M, Wideman-Johnston T. Mental health issues in the schools: are educators 
prepared? J Ment Health Train Educ Pract. 2014;9(4):261–272.12 

Abbreviations: n, frequency; rs, spearman's correlation coefficient.
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High percentage of educators (58.8%, n=47) were not aware of schools’ protocols in referral or support procedures, and 46.3% 
did not know which resources to access to address such problems. Years of experience were associated with familiarity with 
the mental health services and the support available through the university (rs=−0.25, p=0.02). On the other hand, a high 
percentage of participants indicated the importance of attending a course on how to deal with mental health issues (85%, 
n=68). About 40% dissent the difficulty of attending a mental health educational course.

Discussion
There is a widespread prevalence of mental health issues among dental students.1,4 Educators often serve as primary 
points of contact for distressed students, who may seek their support instead of university mental health services. As 
a result, students frequently disclose personal struggles to educators. While supporting students’ mental well-being is 
becoming an expected responsibility, its scope remains unclear. Research suggests that educators should not provide 
direct mental health support but instead identify concerns, offer initial assistance, and refer students to appropriate 
resources. Therefore, this study was conducted to investigate educators’ knowledge, experience, self-efficacy, and 
attitudes towards addressing mental health concerns among dental students.

A significant proportion of participants (72.5%) demonstrated awareness about the impact of mental health on 
students’ academic performance. This high percentage suggests a relatively comprehensive understanding among 
educators regarding the relationship between mental health and academic achievements. It aligns with literature high
lighting the importance of mental well-being for optimal academic performance.3,4,13

There appears to be a gap when it comes to readiness to handle mental health issues among students. About 56.3% of 
participants did not receive prior training to address students’ mental health concerns. This implies that a significant 
proportion of educators might not be adequately equipped to manage and support students’ mental health effectively, 
despite recognizing its importance for academic performance. This aligns with several studies that have highlighted the 
gap in training and preparation among educators to effectively manage student mental health issues.6,11,14 A previous 
study11 advocates for mental health training for educators to help students who are facing mental or emotional distress. 
Mandating this training for all academic staff could serve as a strategy to engage those with lower awareness in mental 
health issues. Being equipped with appropriate skills and knowledge can enhance the capability of educators to support 
students, leading to better academic and wellbeing outcomes. Adequately trained educators could serve as a vital support 
system for students, contributing to their overall academic and personal success.

The current data shows that 40% of the educators were not confident in their knowledge about students’ mental health 
issues, indicating a perceived knowledge gap among a considerable portion of educators. In addition, 95% agreed that 
educators should be aware of how to deal when faced with a mental health issue. 90% of participants acknowledged that 
mental health issues are common, and that as educators, they are likely to encounter a diverse spectrum of mental health 
problems during their professional careers. This aligns with research15–17 suggesting that while educators are often aware of 
the prevalence of mental health issues in academic settings, they may feel ill-prepared or unqualified to manage these issues.

The present data underscores the awareness among a majority of dental faculty members (57.5%) about their role in 
addressing mental health issues among dental students. Research supports this finding, showing that many educators 
recognize mental health as a significant part of their educational role. In a previous study,17 a high percentage of 
educators acknowledged that addressing mental health issues among students is an integral part of their responsibility.

In addition, many faculty members (87.5%) acknowledge the responsibility of educational institutions in supporting 
students with mental health issues. However, over half of the faculty members admit to a lack of knowledge regarding 
proper referral or support procedures in their schools. Similarly, a study18 revealed that while a majority of faculty 
members agreed on the importance of educational institutions in supporting student mental health, a significant propor
tion lacked information about appropriate referral procedures or resources.

Our findings underscore critical challenges in the current university landscape regarding faculty members’ capacity to 
support students facing mental health issues. Notably, faculty members report a significant lack of resources and find it 
challenging to access reliable and practical information on mental health. Despite these obstacles, there is a strong 
interest among faculty in pursuing additional training on the topic of student mental health.
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Furthermore, faculty with greater experience are more likely to encounter instances of mental health issues among students. 
Interestingly, gender was not correlated with educators’ knowledge, experience, self-efficacy, and attitudes toward students’ 
mental health. This finding can be supported by a previous study19 that found no gender-based differences among faculty in terms 
of managing student mental health. Conversely, existing literature suggests that among non-specialist professionals, attitudes 
toward mental health disorders vary based on gender, age, years of experience, and job title.20,21

Educators’ self-efficacy, their confidence in their ability to recognize and address mental health issues, is crucial in 
supporting students effectively. Research suggests that many faculty members lack the necessary knowledge and skills to 
identify signs of mental health problems,6–8 which can lead to under-recognition and insufficient support. Training 
programs, such as Mental Health First Aid (MHFA), have been shown to enhance educators’ knowledge, sensitivity, and 
confidence in responding to students’ mental health needs.22 However, since participation is often voluntary, those with 
lower awareness or interest may not receive adequate training. Increasing educators’ self-efficacy through mandatory 
training could lead to better identification of students in distress, early intervention, and a more supportive learning 
environment, ultimately improving student well-being and academic success.

Based on the findings of this study, we suggest that educational institutions should motivate faculty to engage in promoting 
mental health as an integral component of their overall mission. Faculty members are uniquely positioned to play a significant 
role in addressing mental health issues. They can proactively identify, approach, and refer students in distress toward 
appropriate mental health services. One effective way for educators to promote mental health among dental students is by 
incorporating mental health education into the curriculum.5 This could enhance students’ understanding of mental health 
concerns and diminish the stigma associated with seeking help and equipping them with coping strategies to manage stress and 
challenges. Schwartz et al have noted that by integrating student advisors and counselors and complementing them with 
faculty advisory systems and student-centric initiatives, the overall educational atmosphere can be enhanced.19

Our study relied on a convenient sample which might not be representative of all dental faculty members in the 
region. This limitation could potentially impact the generalizability of our findings. Also, the present study did not 
incorporate a comparison group, which might have provided deeper insights into the unique experiences and attitudes of 
dental faculty. Therefore, future research should incorporate a structured and random sample with larger sample size to 
ensure broader representation and improved generalizability. Additionally, longitudinal studies examining the impact of 
mental health training programs on educators’ knowledge, confidence, and intervention effectiveness would be beneficial. 
Exploring institutional barriers to faculty engagement in mental health support and identifying strategies to integrate 
mental health education within faculty development programs should also be considered.

Conclusion
In summary, this study revealed that while dental educators generally understand the impact of mental health on students’ 
academic performance and recognize their role in addressing these issues, significant gaps remain in their preparedness 
and confidence to do so. A lack of training, limited familiarity with institutional resources, and challenges in accessing 
mental health information highlight critical barriers. Nevertheless, faculty members expressed strong interest in receiving 
mental health training, underlining the importance of equipping educators to better support students. These findings 
emphasize the need for institutional efforts to enhance faculty readiness, improve resource accessibility, and integrate 
mental health education into curricula to foster a supportive academic environment.

Author Contributions
All authors made a significant contribution to the work reported, whether that is in the conception, study design, 
execution, acquisition of data, analysis and interpretation, or in all these areas; took part in drafting, revising or critically 
reviewing the article; gave final approval of the version to be published; have agreed on the journal to which the article 
has been submitted; and agree to be accountable for all aspects of the work.

Funding
The authors received no specific funding for this study.

Advances in Medical Education and Practice 2025:16                                                                         https://doi.org/10.2147/AMEP.S510087                                                                                                                                                                                                                                                                                                                                                                                                    437

Alsultan et al

Powered by TCPDF (www.tcpdf.org)Powered by TCPDF (www.tcpdf.org)



Disclosure
The authors report no conflicts of interest in this work.

References
1. Basudan S, Binanzan N, Alhassan A. Depression, anxiety and stress in dental students. Int J Med Educ. 2017;8:179–186. doi:10.5116/ijme.5910. 

b961
2. Al-Sowygh ZH. Academic distress, perceived stress and coping strategies among dental students in Saudi Arabia. Saudi Dent J. 2013;25 

(3):97–105. doi:10.1016/j.sdentj.2013.05.002
3. Almoammar S, Alqarni KA, Alnazeh AA, et al. Depression and suicidal ideation among dental students of Southern Saudi Arabia: a cross-sectional 

study. J Dent Educ. 2021;85:1837–1846. doi:10.1002/jdd.12763
4. Alzahem AM, Van Der Molen HT, Alaujan AH, Schmidt HG, Zamakhshary MH. Stress amongst dental students: a systematic review. Eur J Dent 

Educ. 2011;15(1):8–18. doi:10.1111/j.1600-0579.2010.00640.x
5. Polychronopoulou A, Divaris K. Perceived sources of stress among Greek dental students. J Dent Educ. 2005;69(6):687–692. doi:10.1002/j.0022- 

0337.2005.69.6.tb03952.x
6. Margrove KL, Gustowska M, Grove LS. Provision of support for psychological distress by university staff, and receptiveness to mental health 

training. J Furth High Educ. 2014;38(1):90–106. doi:10.1080/0309877X.2012.699518
7. Zerquera DD, Ziskin M, Torres V. Faculty views of “nontraditional” students: aligning perspectives for student success. J Coll Stud Ret. 2016;20 

(1):29–46. doi:10.1177/1521025116645109
8. Kalkbrenner MT. Recognizing and supporting students with mental health disorders: the red flags model. J Educ Train. 2016;3(1):1–13. 

doi:10.5296/jet.v3i1.8141
9. Rosenthal BS, Wilson WC. Psychosocial dynamics of college students’ use of mental health services. J Coll Couns. 2016;19(3):194–204. 

doi:10.1002/jocc.12043
10. Dietsche P. Use of campus support services by Ontario college students. Can J High Educ. 2012;42(3):65–92. doi:10.47678/cjhe.v42i3.2098
11. Spear S, Morey Y, van Steen T. Academics’ perceptions and experiences of working with students with mental health problems: insights from 

across the UK higher education sector. High Educ Res Dev. 2021;40(5):1117–1130. doi:10.1080/07294360.2020.1798887
12. Andrews A, McCabe M, Wideman-Johnston T. Mental health issues in the schools: are educators prepared? J Ment Health Train Educ Pract. 

2014;9(4):261–272. doi:10.1108/JMHTEP-11-2013-0034
13. Divaris K, Mafla AC, Villa-Torres L, et al. Psychological distress and its correlates among dental students: a survey of 17 Colombian dental 

schools. BMC Med Educ. 2013;13:1–12. doi:10.1186/1472-6920-13-91
14. Hunt J, Eisenberg D. Mental health problems and help-seeking behavior among college students. J Adolesc Health. 2010;46(1):3–10. doi:10.1016/j. 

jadohealth.2009.08.008
15. Thomas S, Haney M, Pelic C, Shaw D, Wong J. Developing a program to promote stress resilience and self-care in first year medical students. Can 

Med Educ J. 2011;2(1):e32–6. doi:10.36834/cmej.36548
16. Brockelman KF, Chadsey JG, Loeb JW. Faculty perceptions of university students with psychiatric disabilities. Psychiatr Rehabil J. 2006;30 

(1):23–30. doi:10.2975/30.2006.23.30
17. Albright G, Schwartz V. Are campuses ready to support students in distress? 2024. Available from: HiEd_WP_080817_ 

HigherEdSurveyWhitePaper.pdf. Accessed March 14, 2025.
18. Yorgason JB, Linville D, Zitzman B. Mental health among college students: do those who need services know about and use them? J Am College 

Health. 2008;57(2):173–182. doi:10.3200/JACH.57.2.173-182
19. Schwartz R, Eigenbrode C, Cantor O. A comprehensive stress-reduction program for dental students. J Dent Educ. 1984;48(4):203–207. 

doi:10.1002/j.0022-0337.1984.48.4.tb01776.x
20. Ewalds-Kvist B, Högberg T, Lützén K. Impact of gender and age on attitudes towards mental illness in Sweden. Nord J Psychiatry. 2013;67 

(5):360–368. doi:10.3109/08039488.2012.748827
21. Stuber JP, Rocha A, Christian A, Link BG. Conceptions of mental illness: attitudes of mental health professionals and the general public. 

Psychiatric Serv. 2014;65(4):490–497. doi:10.1176/appi.ps.201300136
22. Ashoorian D, Albrecht KL, Baxter C, et al. Evaluation of mental health first aid skills in an Australian university population. Early Interv 

Psychiatry. 2019;13(5):1121–1128. doi:10.1111/eip.12742

Advances in Medical Education and Practice                                                                              

Publish your work in this journal 
Advances in Medical Education and Practice is an international, peer-reviewed, open access journal that aims to present and publish research 
on Medical Education covering medical, dental, nursing and allied health care professional education. The journal covers undergraduate 
education, postgraduate training and continuing medical education including emerging trends and innovative models linking education, 
research, and health care services. The manuscript management system is completely online and includes a very quick and fair peer-review 
system. Visit http://www.dovepress.com/testimonials.php to read real quotes from published authors.  

Submit your manuscript here: http://www.dovepress.com/advances-in-medical-education-and-practice-journal

Advances in Medical Education and Practice 2025:16 438

Alsultan et al                                                                                                                                                                        

Powered by TCPDF (www.tcpdf.org)Powered by TCPDF (www.tcpdf.org)

https://doi.org/10.5116/ijme.5910.b961
https://doi.org/10.5116/ijme.5910.b961
https://doi.org/10.1016/j.sdentj.2013.05.002
https://doi.org/10.1002/jdd.12763
https://doi.org/10.1111/j.1600-0579.2010.00640.x
https://doi.org/10.1002/j.0022-0337.2005.69.6.tb03952.x
https://doi.org/10.1002/j.0022-0337.2005.69.6.tb03952.x
https://doi.org/10.1080/0309877X.2012.699518
https://doi.org/10.1177/1521025116645109
https://doi.org/10.5296/jet.v3i1.8141
https://doi.org/10.1002/jocc.12043
https://doi.org/10.47678/cjhe.v42i3.2098
https://doi.org/10.1080/07294360.2020.1798887
https://doi.org/10.1108/JMHTEP-11-2013-0034
https://doi.org/10.1186/1472-6920-13-91
https://doi.org/10.1016/j.jadohealth.2009.08.008
https://doi.org/10.1016/j.jadohealth.2009.08.008
https://doi.org/10.36834/cmej.36548
https://doi.org/10.2975/30.2006.23.30
http://HiEd_WP_080817_HigherEdSurveyWhitePaper.pdf
http://HiEd_WP_080817_HigherEdSurveyWhitePaper.pdf
https://doi.org/10.3200/JACH.57.2.173-182
https://doi.org/10.1002/j.0022-0337.1984.48.4.tb01776.x
https://doi.org/10.3109/08039488.2012.748827
https://doi.org/10.1176/appi.ps.201300136
https://doi.org/10.1111/eip.12742
https://www.dovepress.com
http://www.dovepress.com/testimonials.php
https://www.facebook.com/DoveMedicalPress/
https://twitter.com/dovepress
https://www.linkedin.com/company/dove-medical-press
https://www.youtube.com/user/dovepress

	Introduction
	Materials and Methods
	Participants
	Data Collection
	Statistical Analysis

	Results
	Knowledge
	Experience
	Self-Efficacy
	Attitude

	Discussion
	Conclusion
	Author Contributions
	Funding
	Disclosure

